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Abstract 
While women have traditionally assumed more responsibility in childcare, men preferred technical jobs. Thus, not many men 
work in childcare settings. This study explores Turkish male pre-school teachers’, their friends’ and families’ perspectives about 
men working in pre-schools. To this end, we conducted in depth interviews with eight male pre-school teachers in Adana, 
Turkey. Results revealed that although participants wanted to work in the field of education, they had not preferred to work in 
pre-school settings. In addition male teachers were found to be strange by their families and friends.  
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
Beginning from the first gender division of labor in primitive societies, many jobs have been divided according to 
the gender lines; making some occupations women’s job and some occupations men’s jobs. It is also surprising that 
gender designation of occupations is very stable over long periods of time (Maccoby, 1998). Since pre-school 
education traditionally has meant taking care of and feeding young children (Fagan, 1996), this work has been 
regarded in females’ scope (Murray, 1986).  This female-based perspective has led to some problems about males’ 
participation in the field of pre-school education (Sumsion, 2000a). In many societies, there is a common negative 
idea about male teachers working in the pre-schools (Cohen, 1992; Sumsion, 2000a; Skelton, 1991; Washington 
2009). The same negative approach towards male pre-school education teachers (P-SETs) has also been observed in 
Turkey (Anliak & Sahin-Beyazkurk 2008; Beyazkürk, 2006; Inan, BayÕndÕr, Do÷an-Temur, & Bartan, 2010). When 
males involved in pre-school teaching, they have rarely been accepted and usually been perceived as outsiders 
(Sumsion, 2000a). Although there are considerable efforts to increase the number of male teachers in pre-school 
settings, the rate of male P-SETs remains low (Sumsion, 2000a). Even in Western societies, where pre-school 
education is well-established, the rate of male teachers in pre-school education varies from 1% to 4% (as cited in 
Inan et al., 2010;  Sumsion, 2005).  
In developed countries, some parents have voiced their desire to see more male pre-school teachers in schools 
(Galley 2000). However, the number of people who share a more modern and flexible perspective about pre-school 
education and the males being involved in the field is limited (Cameron 2001). In fact, male teachers should be 
supported for three main reasons. First, the absence of fathers in children’s life. In Western societies, many children 
grow up in families with a single parent, usually the mother. There is a growing need for males to take more active 
roles in children’s lives (Cameron 2001; Haris & Barnes, 2009). Second, males could also be positive role models 
for little ones. Male P-SETs can be taken into account as sources of role models especially for boys (Cameron, 
2001; Martino, 2008; Skelton, 2005; Sumsion, 1999). Also, this may help children to develop boys’ interests in 
educational process. Male teachers could also be positive role models for a healthy gender identity and gender-
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related issues in societies (Cameron, 2001). A male role model is important for not only boys, but also for girls 
(Cameron, 2001). The last point is gender equality. If we could balance the number of male and female teachers, this 
may help children to develop more positive behaviors inside and outside of class settings (Cameron, 2001). 
Males usually avoid a teaching job because of low salary, status, prejudice against male teachers (Wardle, 2003), 
isolation (Cooney & Bitter, 2001; Wardle, 2003), and negative appreciation (Wardle, 2003). However, if the number 
of male teachers increases, the status of male teachers working in pre-school settings may also rise. Then, the 
society may begin to value and appreciate male pre-school teachers. Therefore, we need more male teachers in pre-
school education programs (McBride, Rane, & Bae, 2001; Sumsion, 2000a; 2000b) 
In order to increase the rate of pre-schooling in Turkey, pre-school education has become compulsory in 32 cities 
in the 2009-2010 academic year (Tüm Gazeteler, 2009). Despite the increase in the schooling level and the number 
of male pre-school education teachers in the field, most of the pre-school education teachers are still females. 
Although, in Turkey, many people continue to hold a traditional perspective regarding male P-SETs (Anliak & 
Sahin-Beyazkurk 2008; Beyazkürk, 2006; Inan et al., 2010), we think male teachers can be good models for gender 
identity and gender roles in pre-school education period, which is vital for positive child development. Thus, to 
better understand male P-SETs experiences, we aim to answer the following research questions: 
i)  Why do male P-SETs choose this field as their professions?  
ii) What are the perceptions of P-SETs’ families and friends’ about P-SETs’ career choice? 
2. Methods  
2.1. Sample 
Sequential and snow ball sampling techniques of the purposive sampling method were utilized (YÕldÕUÕm & 
Simsek, 2006). Eight volunteer male P-SETs participated in the study. To protect participants’ identities, 
representative letters were assigned for each participant. When interviews conducted, four of the participants were 
working as teachers and four were working as administrators. Seven participants completed a bachelor’s degree 
related to pre-school education, one participant’s major was in handicrafts art teaching. 
2.2. Data Collection 
In order to understand male P-SETs’ reasons of choosing their professions and their families’ and friends’ 
perceptions about participants’ career choice, in-depth qualitative interviews were conducted. Semi-structured 
interview forms, related to overall and sub-objectives of the study, were developed. Interview forms were evaluated 
by two experts at university level. Also, to check for the readability and comprehensiveness of the forms, a pilot 
study was conducted with a fourth-year male student, majoring in pre-school education.  
Participants were informed about the study and tape-recording. Participants were asked semi-structured open-
ended questions. Active listening responses were followed for encouraging more productive input. Each interview 
generally lasted 35 minutes. Then, these audio-recordings were transcribed and analyzed.  
2.3. Data Analysis 
Before  analyzing  the  content  of  the  data  for  emerging  themes  and  major  trends,  audio-recordings  were  
transcribed and read repeatedly. Then, some codes were prepared in line with similar studies in the related literature. 
During the analysis, continuous comparison method was preferred. Sub-categories were gathered under the main 
categories and each category related to each other. In reporting the interview results, the current situation was 
described first. In order to summarize male pre-school teachers’ reasons of choosing that profession and their 
families’ and friends’ perceptions of participants’ career choice and to describe the situation more vividly, some 
responses from participants’ were taken as direct quotations. 
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3.  Results 
3.1. Theme-based categories
In this section four main categories were created about:  i. why the participants decided to become P-SET, ii. 
What were the attitudes of the participants’ families toward male teachers and their professions, iii. What were the 
attitudes of the participants’ friends toward male teachers and their professions, and iv. What were the ideal 
professions of the participants (See Table 1).  
Table 1 Categories, Sub-categories and Themes 
Categories Sub-categories Themes
The reason of choosing pre-school 
education teaching 
Conscious preference 
Interest toward the profession, job guarantee, 
economic reasons, family’s motivation, the 
wish for further academic studies 
Unconscious preference 
Not knowing the field well, not getting a 
sufficient placement exam score, appointment 
to a different field  
Families’ attitudes towards male pre-
school education teachers 
Negative Perception 
Finding strange (thinking the profession as a 
female’s job) 
Positive Perception No theme 
Friends’ attitudes towards male pre-school 
education teachers 
Negative Perception 
Finding strange (thinking the profession as a 
female’s job), showing no reaction, insulting 
Positive Perception No theme 
Professions they want to have 
Professions out of the Scope  No theme 
Same profession No theme  
3.1.1. Results about the participants’ reasons of choosing pre-school education departments  
Analysis on male P-SETs’ reasons of choosing this profession reveals two sub-categories as conscious and 
unconscious preference. In the conscious preference sub-category, the following themes were emerged: interest 
toward the profession, job guarantee, economic reasons, family’s motivation and the wish for further academic 
studies.  
 Interest toward the profession  
O :   There is no direct influence. I loved the field of education, so I considered it as one of my preferences.   
I   :  It was in the Faculty of Education after the Department of Primary School Teacher Education. That’s why, I preferred it.  
U  :  My  primary  preference  was  teaching.  It  was  not  important  what  type  of  teaching  it  was.  But  my  ordering  was  from  the  
Primary School Teacher Education Departments to Pre-School Teacher Education Departments. In fact, I learnt that males 
were accepted into the Pre-School Teacher Education Departments by chance. Then, I did some research on it and I decided 
on it.  
Motivation of doing further studies in the academic life and Job Guarantee 
M : Primarily, I chose it because I wanted to go on my studies at university. After my preference, I saw that there were not many 
male students at that department. I planned to do research about children. I thought that it would be easier to find a job.  
Family’s motivation, Job Guarantee  
H :  I hadn’t thought about this department. My family motivated me. Also, I thought that the future of teaching was good, so I  
included this department into my eighteen choices.  
In the unconscious preference sub-category, the following themes emerged: not knowing the field well, lack of 
sufficient score and being appointed out of the field.  
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 Incompetency of knowing the field, lack of sufficient score 
As the pre-school education departments are quite new, it is possible that required information will be limited 
about them. There is a central university placement exam in Turkey. The students are placed into the 
universities according their scores they get from the exam. The score that pre-school education departments 
require had been low. 
E  :  I had no information about this field of study. However, when I begin taking courses at the department, I had no feeling that 
this department was female-dominant and males did not work in this field. We came from the eastern part of the country. After 
I started the university, I developed awareness on some issues.  
G :  I had not had any information about the department. I went over the university exam preference form. I saw my score and 
understood that it was impossible for me to be able to be placed into a university. The entrance scores of the pre-school 
education departments were very low, that’s why, I preferred it. I did not expect that I would be placed but I was.  
Appointment to a different field  
One of the participants (participant A) graduated from a different department in the Faculty of Education, 
however he was appointed as a pre-school teacher by the Ministry of National Education.  
A  :  That is me who wanted to be appointed to a position out of the field. Then, I concentrated on my work and I decided to 
achieve it. After I started, I realised that I was in a good field.  
3.1.2. Family-based results 
Next, we analysed male pre-school teachers’ families’ perceptions about their sons’ decision of becoming a pre-
school education teacher. Two sub-categories emerged related positive and negative perceptions of the families. In 
the positive perception sub-category, there was only one theme: finding strange (perceiving pre-school education 
teaching as a female’s job). It has been seen that five male teachers’ families find their sons’ professions unusual. 
The families’ ideas were described below:  
H  :  “Was it as a result of a mistake?” It is impossible for a man to be a P-SET.” They found it strange. I also did not know how it 
happened.  
E  :  There is a social acceptance. However, the acceptance of professions was different twenty years ago both in the society and in 
the families. In the part, they asked me: “Will you transfer into another teaching position? Will you be a P-SET  in the future?”  
A  :  My family was not aware that there was a pre-school education teaching department. They were very surprised. Then, it was 
my responsibility to explain it to them. They asked me: “what are you going to be doing there?” 
G  :  First, they were surprised. But then, they said that it was a teaching department and had positive approach.  
The following extracts exemplify views from the participants whose families had positive opinions about being a 
male P-SET              
O  :  Their reactions were very normal. They were quite positive. 
M  :  They were positive. They appreciated my decision. We intentionally chose this department.  
U   : My elder sister was primary school teacher. My elder brother was a history teacher. They thought it would also be good for 
me. Our close friends said that it was a teaching profession as well.  
3.1.3. Friend-based results 
We also investigated P-SET’ friends’ perception: what did they think about their friends’ wish about being a P-
SET? In the negative perception sub-category, some themes emerged as finding strange (perceiving the profession 
as a female’s job), not showing any reactions and insulting.  
It is seen that five male P-SET’ friends found this profession strange. Some extracts from the participant teachers 
about their friends’ perceptions were given below.  
Finding Strange (perceiving as a female’s job)
O  : In fact, at first, they found strange. They were surprised because they had not seen any male P-SET before. Then, they found it 
normal and they asked me if I could it.  
H  :  My friends found strange. I received some reactions when I told them that I was a P-SET. I added that I graduated from the 
Department of Child Development and Education.  
I  : At the beginning, they were surprised. But as they saw teachers like me around them, this negative reaction decreased.  
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A :  They told me “how are you doing this?” It also derives from my character. I was a little bit strict. They had some prejudices 
about me. They did not know I was really doing.  
G :  I was very successful, starting from the primary school. I was expecting to be appointed into one of my first preferences. They 
did not think that a male can do this job. They thought that the grade of pre-school education department was low and they 
thought that pre-school education was the lowest among teaching departments. They were surprised.  
 Insulting  
E  :  I can’t say that I am appreciated. When I said that I am a pre-school education teacher, everybody had the same image. They 
thought that it was females’ job. Sometimes we felt very insulted. Even well-educated people insulted us. They had some 
ideas as  “Will you be a babysitter?” “Do you also clean children’s backsides?”   
A  :  They thought that it was babysitting. They asked “Is it teaching?”, “What are you doing with children?”  
No themes were found in the sub-category of positive perception.  
M  :  In fact, people around me were more conscious. When I preferred this department, they appreciated me.  
3.1.4. Results about Choosing a Profession Again  
Five of the participant teacher reported that they would have chosen a different profession if they had the chance 
to chose their profession again. Some extracts from their opinions highlighted below:  
O  :  I would have chosen Archaeology. I am happy with my profession but I have some problems with teaching conditions. There 
is lack of materials. We force parents to buy class materials. We have problems about food. We need someone to help us in 
the class.  
H  :  I would have chosen Philosophy. I started the department of pre-school education teaching department with a very high grade.  
E  :  Since my childhood, I have like foreign languages. I would have chosen a department related to English such as English 
Language Teaching or Translation. It is not possible to accomplish everything. However, after starting the profession, 
children’s love becomes more important than everything.  
M :  In fact, I wanted to be a politician. I wanted to go to the International Relations Department. Among the jobs I can do, pre-
school education teaching was the second one.  
I  :  I wanted to go to the Faculty of Law. I had a chance to go to the Faculty of Law. Every person prefers a profession which he 
believes he can do. In every point, we mention the system, but I believe that I cannot do in another department as I am a 
sensitive person.  
If the male P-SETs in this study had chosen their professions again, three of them would have chosen teaching 
professions.  
A  :  I really wanted to be a teacher. I would have decided to be a teacher again. I am very happy with my profession.  
G  :  My preference was an unconscious one but, I would have chosen the same department.  
U  : I would have chosen the same department. I love my profession.   
4. Conclusion 
Results of this investigation revealed that although pre-school teaching traditionally considered to be a female 
occupation and society in general biased against males entering pre-school settings as teachers, male P-SET in this 
qualitative research stressed that they consciously decided to become teachers, but, not particularly P-SET. 
Although if given a chance, most of the participants reported that they would change their profession, participants 
stressed that they had to choose this filed for pragmatic reasons such as job guarantee and financial concerns.  
Although society’s strict views against male pre-school education is softening, this change seems to be taking 
place at a snaillike rate. Participants explained that their families were prejudiced against them becoming pre-school 
education teachers because their parents did not have adequate information related to the field and they thought that 
this was a female work. In addition, male P-SETs’ friends thought their decision were strange and made fun of the 
participants for their career choices. Therefore, male P-SETs wish to change their jobs has been vivid. 
Above mentioned findings were in line with the results in the related literature, which revealed that P-SETs’ 
friends perceived early childhood teaching as women’s work (Anliak, & Sahin-Beyazkurk, 2008; Fagan 1996). 
Results obtained from this study in Turkey support the conclusions from studies in other countries that, males have 
generally avoided careers in early childhood education because of low status (Fagan, 1996) and salaries (Cooney & 
Bittner, 2001; Fagan, 1996), stereotypes about teaching younger children as being female work, and discrimination 
against male P-SETs (Fagan 1996; McBride et al., 2001; Sumsion 2000a, 2000b)  
Therefore based on the interview data we could conclude that there is still a traditional discriminating approach 
towards male P-SETs in Turkey (Anliak & Sahin-Beyazkürk 2008; Beyazkürk, 2006; Inan et al., 2010).  The 
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challenge is to find ways to encourage young men to enter the field and to support them once they are there. If we 
want to improve the quality of education, and improve the quality of work that teachers do in their classrooms, then 
it is crucial to provide teachers with more satisfaction and support in their jobs (Garret, 1999). Once qualified male 
teachers, as well as females teachers are selected and placed at a pre-school, it is important not only to provide an 
atmosphere in which they will continue to grow professionally but also that sustains them economically and fosters 
their commitment to the teaching profession (Ulriksen, 1996). 
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